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2019 Annual Report to the Site Community

Site context and highlights
Oodnadatta Aboriginal School caters for children from Preschool to Year 12. It is situated 1288 kms from the Adelaide CBD.
Enrolments at the school number 19. The school has an ICSEA score of 684 and is classified as Category 1 on the DECD
Index of Social Disadvantage.
The school population includes 89% Aboriginal students, 0% students with disabilities, 89%students with English as an
Additional Language or Dialect (EALD), 5% of children and young people in care and 100% of families eligible for School Card
Assistance.
The school leadership team comprises a Principal in his first tenure and a Coordinator (Teaching and Learning) who works
mainly with Preschool and Junior Primary students. The Principal was appointed in January 2019 following a number of acting
Principals in the latter part of 2018. All teaching and leadership staff at the school during 2018 are no longer employed at the
school. There have been challenges for newly appointed staff in addressing the organisational, administrative, learning, cultural
and environmental aspects of the school.
The school has no other appointed teaching staff and relies on the support of PRTs and TRTs to work with the main body of the
student cohort. Repeated recruitment efforts have not produced suitable applicants, thus compromising the school’s ability to
enhance teacher capacity.
Two of the school’s family groups come and go between Oodnadatta and Finke, their movements often without notice. This has
resulted in spasmodic attendance patterns for 32% of students.
School and community events were held in community locations. These events have added to the development of a positive
relationship with community members with up to sixty people attending sports activities and various other celebrations and
observances.
The school was perceived as the heart of the community and has been seen by students and parents as a place of learning,
safety and opportunity. Leadership and Staff have worked extremely hard to regenerate the community spirit and develop a
culture of respect and trust with the Oodnadatta community. At a NAIDOC Week community celebration, the Principal spoke of
Voice and Truth and of working together and how these notions contribute to school and community interdependence and
solidarity. The success of events such as this has contributed to renewed respect and credibility afforded the school by the
community.
Community members are warmly welcomed at the school and assist in cultural learning and celebrations, providing an
important link between home and school.
About mid-year a benefactor, the famous indigenous basketball player, Patty Mills, funded the establishment of an Atmospheric
Water Generator at the front of the school. Patty and his entourage arrived at the school aboard his Citation jet after which he
opened the installation before about sixty community members. The visitors’ interactions with the students and community
members were exemplary. Patty spoke at length about the preservation of culture about finding aspiration and meaning in life.
This has also been a year of ongoing school maintenance and infrastructure development, which will continue into 2020.
Community members have expressed appreciation of these very obvious improvements and enabled them to feel more
confident about the future of Oodnadatta.
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Governing council report
For nearly all of 2019, Oodnadatta Aboriginal School has not had a Governing Council. This was the result of a department
directive. The reasons for this are well documented but not fully known to the current Principal and staff.
A newly formed council was formed near the end of 2019.
Once established, the council was informed of the need to outlay approximately $50,000 for an IT server upgrade and for
student computer upgrades. About $70,000 was quoted as the cost of a replacement play structure under the existing shelter.
They were also informed of the upgrades needed for the swimming pool to guarantee its safe function.
The schools Personnel Advisory Committee recommended to the GC that the school advertise three one-year teaching
vacancies for 2020. These positions were:
• Preschool/JP teacher
• Secondary teacher
• SACE teacher (Assuming at least 3 enrolled students)
GC were given a brief summary of the October review of the school. The On-Track-Evaluation reported many of the school’s
strengths as well as identified areas for improvement.
Strengths included a strong sense of team collaboration at the school, and a learning design that has a clear focus on
developing the right dispositions around learning, including promoting positive social interactions. Another verified strength is
the development of curriculum coherence and progressions in literacy and numeracy learning. Routines, targeted learning and
developing conditions for effective and rigorous learning are clearly evident in the early years. A concerted effort to improve
reading across the school and to promote reading for enjoyment was observed.
Areas for improvement included a requirement that teaching be better informed by analysis of assessment and feedback data
in order that more effective scaffolding and other strategies in support of student learning can be implemented. The need for a
more consistent pedagogical approach in the primary and secondary years was also mentioned.
A whole-school focus on the next steps in student learning will further enhance student agency and lift student achievement.
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Quality improvement planning (Preschool)
The Early Years class, which included preschool children, had a strong focus on developing the right dispositions around
learning. Positive social interaction, modelling appropriate learning behaviour and a focus on wellbeing resulted in high levels of
student engagement.
Teaching and learning in the Early Years was individualised with a clear focus on improving individual skills. The school
developed an assessment schedule with student learning being regularly assessed in a variety of ways. Student growth in Early
Years literacy and numeracy was carefully monitored and evidence collated for review, evaluation and reporting purposes.
Learning design in literacy followed an integrated approach to connecting student skills, interests, culture and prior knowledge
with logical and intentional sequencing of learning. The school assessment data indicated positive signs of growth with
students identified for wave 2 intervention making significant progress.
Throughout 2019 the school’s Early Years teacher was able to model sustained best teaching practice which is flowing on to
Primary and Secondary classes.
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Improvement planning - review and evaluate (School)
The school’s Site Improvement Plan 2019 originally embraced the following goals:
• To increase student achievement in Reading
• To increase student achievement in Writing
• To increase student achievement in Numeracy
The Challenge of Practice for Reading improvement was to develop a rigorous, systematic synthetic approach to teaching and
assessing students’ knowledge of phonics, decoding, fluency and comprehension as part of a focus on the Big 6 components
of Reading.
The Challenge of Practice for improvement in Writing was to include daily writing activities and to explicitly teach two texts per
term. These texts would be genre specific in order to improve student achievement in Writing.
The Challenge of Practice for improvement in Numeracy achievement was to explicitly teach three of the Big Ideas in Number
they being Trusting the Count, Multiplicative Thinking and Place Value.
Our targets were to have students at all levels achieve the Standard of Educational Achievement using the annual NAPLAN
testing, Phonological Awareness Skill Mapping, Running Records and PAT Reading and Numeracy testing as a means of
measurement. Comprehensive planning citing actions, timelines, roles and responsibilities and resources were formulated.
Whilst there was strength in the support staff group, because of recruitment difficulties there was a lack of consistency and
stability within the teaching staff. The creation of a Coordinator (Teaching and Learning) position provided a significant boost
needed to lead the school in the achievement of its literacy and numeracy goals.
A late-year review and evaluation of our progress revealed a strong message that more resources and energy were required
in support of our literacy improvement agenda. Our ability to improve our practice, particularly in primary and secondary
classes, was compromised by the abovementioned difficulty in appointing teachers.
The foundational literacy work needed to be intensified and a decision was made to reduce our main focus to the two literacy
components of our Site Improvement Plan. The school had not met its literacy targets at that point and a decision was made to
review the elements of our literacy agreement .This translated to examining and rewriting the agreement and formulating
instructive mini agreements for all six components of the Big 6 of Reading. This process was still being worked at the end of
2019.
As a result of the 2019 evaluation process the school increased the visible reading resources in classrooms. An ongoing
priority for the school was to create an environment that privileged the position of books within the learning spaces. The school
also programmed more silent reading times throughout the week. This led to improved engagement with books either through
student’s reading or being read to by an adult. The promotion of reading for pleasure continued for the remainder of the year.
The evaluation of progress of these two challenges of practice was to lead to an increased reliance on formative assessment
and a deeper analysis of student achievement on a weekly basis. The increased use of work folios as evidence of student
learning became well established. Weekly assemblies provided opportunities for recognition of growth as well as a cause for
celebration. Leading into 2020 the school will give more attention to monitoring programming and planning in support of
learning.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy.
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for
reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

*

*

25%

Middle progress group

*

*

50%

Lower progress group

*

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

*

*

25%

Middle progress group

*

*

50%

Lower progress group

*

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

*

*

*

*

*

*

Year 3 2014-16 Average

*

*

*

*

*

*

Year 5 2019

*

*

*

*

*

*

Year 5 2014-16 Average

*

*

*

*

*

*

Year 7 2019

*

*

*

*

*

*

Year 7 2014-16 Average

*

*

*

*

*

*

Year 9 2019

*

*

*

*

*

*

Year 9 2014-16 Average

*

*

*

*

*

*

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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South Australian Certificate of Education - SACE
SACE Stage 2 Grades – Percentage of grades that are C- or above
for attempted SACE subjects (SEA)
2019
0
Data Source: SACE Schools Data reports, extracted February 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort Data excludes non-A to E and Withdrawn
Not Graded subject results.

SACE Stage 2 grade distribution
Grade

2017

2018

2019

A+

*

*

*

A

*

*

*

A-

*

*

*

B+

*

*

*

B

*

*

*

B-

*

*

*

C+

*

*

*

C

*

*

*

C-

*

*

*

D+

*

*

*

D

*

*

*

D-

*

*

*

E+

*

*

*

E

*

*

*

E-

*

*

*

N

*

*

*

Data Source: SACE Schools Data reports, extracted February 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data
may not add up to 100%.

SACE Completion - Percentage of completers out of those
students who had the potential to complete their SACE in
October that year
2017

2018

2019

*

*

*

Data Source: SACE Schools Data reports, extracted February 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort.

2016

2017

2018

2019

Percentage of year 12 students undertaking
vocational training or trade training

*

Percentage of year 12 students attaining a year 12
certificate or equivalent VET qualification

*
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School performance comment
During 2019 the school began the process of managing more closely the methods available to support performance monitoring,
reporting and improvement planning. System datasets included those generated by:
• NAPLAN
• Running Records
• Phonics
• Attendance
The DfE Standard of Educational Achievement is set according to the requirement, “All children and students will progress and
achieve at their appropriate year level.”
A supplementary reference for literacy and numeracy achievement is found in:
• Running records for Reception to Year 2 students
• NAPLAN Proficiency Bands for Years 3,5,7 and 9 students
In 2019 OAS students did not meet the Standard of Educational Achievement for literacy and numeracy. The school’s Priority
Improvement Plan has been set to address this issue through rigorous, highly structured direct instruction.
NAPLAN measures expressed in percentages make it difficult to draw conclusions about patterns or assessments of
performance over time. This is because OAS has a small number of students and a ‘lift’ in an individual student’s score for
example can cause large changes in the overall school performance score.
What is especially useful with NAPLAN results in the context of OAS is a close examination of the various components of
individual student results in the suite of literacy and numeracy tests. The criterion descriptors in literacy testing and the
descriptors in numeracy testing have provided teachers with valuable insights into the skills, knowledge and understandings of
students. A recurring realisation taken from NAPLAN student summaries was a confirmation of what teachers had gleaned
from their own formative assessment measures.
PAT-R and PAT-M data has reflected gains in Reading and Number
There is a requirement for this school that the Aboriginal students’ outcomes be lifted faster than those for non-Aboriginal
students. Phonics Screening Checks and Running Records have produced data that has genuinely informed the Junior Primary
teacher in planning interventions tailored for individual students.
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Preschool attendance
Year

Term 1

Term 2

Term 3

Term 4

2017 centre

40.0%

75.0%

60.0%

61.5%

2018 centre

66.7%

12.5%

2019 centre

50.0%

90.0%

63.3%

2017 state

90.5%

88.2%

85.9%

87.2%

2018 state

90.7%

88.3%

87.0%

87.2%

2019 state

90.3%

87.4%

85.8%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the
department's Enrolment policy.
Attendance rates may differ to previous reporting with the transfer from calculations based on deemed attendance to actual
attendance using booked hours divided by attended hours.

School attendance
Year level

2016

2017

2018

2019

Reception

59.7%

79.5%

60.0%

52.7%

Year 1

78.7%

58.7%

75.3%

Year 2

84.7%

74.7%

Year 3

72.1%

81.0%

56.3%

Year 4

75.2%

84.8%

68.5%

Year 5

70.8%

73.5%

Year 6

77.5%

66.8%

73.8%

76.2%

Year 7

62.0%

76.6%

60.1%

87.3%

Year 8

62.4%

94.9%

69.1%

79.4%

Year 9

57.7%

Year 10

83.7%

Year 11
Year 12

17.6%

Secondary Other
Total

71.2%

76.0%
78.3%
89.0%

58.5%
64.6%

61.8%

76.7%

16.8%

100.0%

100.0%

94.1%

100.0%

78.9%

62.5%

94.9%

76.1%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Chronic and habitual non-attenders throughout 2019 were largely generated by short term family movement
between community and community, particularly between Finke and Oodnadatta. Family journeys to Adelaide and
Port Augusta have also contributed to non-attendance statistics. Student absence from school was coupled with
families being away from Oodnadatta.
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Preschool enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2016

5

6

5

8

2017

4

4

4

3

2018
2019

3
3

2

4
3

3

NOTE: The data is based on person counts in the two week reference period each term. Excludes pre-entry.
Data Source: Preschool Data Collection, Data Reporting and Analytics directorate.

Preschool enrolment comment
Preschool enrolment during 2019 remained at three children - two Aboriginal and one non-Aboriginal. Preschool
and Junior Primary are co-located and that fact created a variety of challenges.

Behaviour support comment
In 2019, effective student behaviour support has resulted in a fall in unacceptable behaviours requiring school level
interventions. Most unacceptable behaviours have been dealt with at classroom level. In the first few months of the
year students came to understand that staff genuinely cared for their welfare and that they had a voice in
expressing their concerns and anxieties.
Behaviours requiring short term suspension were rare and subsequent short term and long term interventions have
seen the elimination of severe behaviours.
The school has demonstrated that, “Students who experience positive relationships with peers and teachers are
less likely to engage in misbehaviour such as aggression and bullying…….” OAS is a small school which enables
staff to maintain close oversight of student welfare. Staff vigilance became the school’s primary prevention strategy.
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Client opinion summary
The parent community indicated to school review officers that their children wanted to come to school and saw it as
a positive learning environment. They reported parents were impressed by the level of commitment of staff to their
community and to the school. They were impressed with the level of learning in the early years and how the
children were engaged and were making good progress in reading. Parents described the school as very
welcoming, with opportunities to visit classrooms during the day.
In summary, there appeared to have been a re-energised belief in the school from parents and community
members.
Student questionnaires revealed students were excited about the improvements around the school, such as the
upgrade of the pool, new sport facilities and improvements in the general amenity of the school and the school
grounds.
Student responses to questions about their learning and the support they received were variable. Much of the
variability was thought to be confusion caused by not understanding aspects of teacher talk. Staff were reminded of
some of the assumptions made about what students understand when listening to instruction and explanation
within classrooms.
In order to promote positive interpersonal relationships staff have participated in social activities such as swimming
together, playing tennis, bonfire barbecues etc. Activities such as this were regarded as essential in encouraging
staff cohesion; something transferable to the school and the classrooms.
Staff have indicated an appreciation for authentic and clear support provided by leadership. In discussion with
school reviewers staff reported the demands of their roles were sufficiently matched by the resources available for
performing the roles expected of them.
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Intended destination from Preschool
Feeder Schools (Site number - Name)
324 - Oodnadatta Aboriginal School

2016

2017

2019

100.0%

100.0%

100.0%

NOTE: The data is collected in Term 3. It does not reflect actual schools enrolled in by exiting preschool children. Only
schools that are a destination for 3% or more of students are shown.
Data Source: Site Performance Reporting System (SPER), Term3 2019 collection.

Intended destination from School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

2

8.7%

Other

1

4.3%

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

1

4.3%

Transfer to SA Govt School

15

65.2%

Unknown

4

17.4%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.
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Destination comment
There is very little that can be extrapolated from the intended destination data other than any future enrolment losses
are likely to be transfers to South Australian government schools.

Relevant history screening
All staff at the school have Approved Authorities to Teach or Approved Authorities to Work. These registration
documents were presented to Leadership when staff arrived at the school. This preceded any induction process.
Relevant History Screening expiry dates were checked. A photo ID was sighted during this process.
All staff with expiry dates before the end of the current year were recorded so that staff were alerted prior to any
departmental reminder to update.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

3

Post Graduate Qualifications

0

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

2.0

2.6

3.0

0

2

3

3

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source

Amount

Grants: State

828,645.23

Grants: Commonwealth

30,000.00

Parent Contributions

120.50

Fund Raising
Other

0

115,116.21

Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Additional support provided by SSO staff. Behaviour coach input from Coober Pedy
Area School.
engagement

Very few behaviour issues at the
school.

Improved outcomes for students with
an additional language or dialect

One to one support with reading and writing with SSO staff. Targeted material
resources purchased.

Higher levels of engagement and
learning.

Improved outcomes for students with
disabilities

N/A

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

Targeted funding included resource acquisition in support of ReadWrite Inc literacy
program which will flow into 2020.
MiniLIt PD for 2 members of staff. Investment in Literacy Pro, Reading Eggs.
PD inputs related to Scope and Sequencing of Mathematics Block work.
SSO support for Early Years.
Material resources for First Language maintenance.
Material resources for students with learning difficulties.

Higher levels of engagement and
significant growth in Early Years
literacy.
A fully resourced, functioning
intervention room established

N/A

Australian Curriculum
Aboriginal languages programs
initiatives

N/A

Better schools funding

Appointment of Coordinator (Teaching and Learning) from existing staff

Specialist school reporting (as
required)

N/A

Improved outcomes for gifted students N/A

Primary school counsellor (if
applicable)

N/A

Teacher pedagogical knowledge
improved. Improved planning and
programming.

2019 Preschool annual report: Improved outcomes funding
Improved outcomes category
(where applicable to the site)

Briefly describe how the 2019 funding was used to improve the relevant department's standard of educational
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

Funding was used for teacher and SSO training in MiniLit and for the purchase of material resources

Growth in literacy was revealed through
PASM assessments and Running Records
testing.

Improved outcomes for numeracy and literacy

N/A
Improved ECD and parenting outcomes
(children's centres only)

N/A
Improved outcomes for children with disabilities

N/A
Improved outcomes for non-English speaking
children who received bilingual support

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

